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abstract Higher Education Opportunities/Career Ladder 

program is designed to provide opportunities to pursue higher 
education and thus to Insure upward and lateral mobility for 
vesldents of the Model Neighborhood area and for eligible staff of 
the City Demonstration Agency (CDA) and of related agencies and 
orogramB serving the Model Cities area. Citizen participation 
urogram Is insured in a variety of ways. An important aspect of Model 
Neighborhood Input will come in the form of the constant feedbacte 
encouraged from the participants themselves. Staff unique to ^^is 
urogram will include an overall project coordinator who will direct 
the services of the professional supportive staff, the assigned 
student personnel staff of member institutions, and of the Urban^ 
corps work/study students. The basic added_ dimension 

this support system is the assistance provided to faculty members i 
understanding the problems and special needs of enrollees and the 
prov-lsion for discussions with faculty as necessary on matters of 
special need. (Author/CK) 
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ejayojp Hugh C. Curran 
City Demunstration Agency 
45 Lycn Terrace 
Bridgeport r Conn. 06604 

Dear Mayer Currans 

Attached ie the final report from tiie Higher 

Studies in cOTpletion of the contract dated Septsntoer 22, 1970 between 
the Higher Idueatlon Center for UrbMi Studies and the City Den»nstra ron 
Agency kncwn as the "Career Ladder Program'’, 

Since there has been a sttostantial process involved in this study and all 
of the dianges bear on tii# final report, vm I review for you to# stops 
^ich have been tiJcen by toe Higher Education Center for UroMi Studies 
and its member institutions in toe development of this program and its 
eperatlon. The pregram has developed wider toe continutog supe^ision 
of the HECOS Board of Director, and particularly toe Administrative 
Conanittee made up of Dr. John A. Barone, Fairfield Universi^i V^ce 
President Earle M. Bigsb##, univewi^ of Bridgeport i - 

Ekstrom, Housatonie ^tBsunity Collegei Dr, Maurice J. O Sul_ 

Heart university i wid Dean Theodore M, Perkins, Bridgeport Engineering 

Instituto. 

AS soon as to# planning phase for Iftdel Cities was coB©letod wd the l^S 
assi^unent of writing toe higher education component, to# evaluatoon com 
ponent, and coordinating the resources concluded, 
ambers of toe eKi.ting staff of Model Cities as well 
agencies like AQ® and otoer agenof personnel serving 

in addition, we renewed the e^erience of Head Start dollar 

growto aid asqpMsion of its Career Devel^nt Progran - a ^ 
project operated by Educational Programs, Inc. During the period 
study, HICOS was invited to stomit a proposal with the Union of Ba^erimental 
CoUegea for the operatlai of this prograQ nationally. 

Both of toes# preliminaav investigations, whito 

contract, but tolle the pTOposal was being reviewed at f»® 

naticnal level by HUD, indicatod that persons eBpl^ed 

to Model Cities did not necessaril/ wish to have thMselves lo^ed into 

basic cwear ladder that necessltatod toeir entering toe civil service 

s^tom or any other particular pre-arranged career l^der. /® f®^f® 

d#te«dned, in ^nsultaUon with to# Education T«k Force 

council, to toange the name of toe prograB from toe ’Career Ladder Progran 

to the '’Hl^er Edueatlwi opportwilties PrograB'’. 
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Secondly, we collated an inventory - again before the contract V7as siped - 
of all tha CQurses in urbwi studies available in tiie institutiona of highar 
education v 7 ho are mergers of the Higher Education Canter for Urban Studies 
(see Exhibit A) . This Occasional Paper 1 indicated that there was soine 
eollaboration Mnong tiirea of our mentoors in curriculum interchange and hat 
we did haTO a wide variety of course offarings that did ireet soma of tiie needs 
that might devel^ for ha staff of Model Cities and its delegate agencies. 

Thirdlv. we discovered that while we initially had proposed the enployment of 
a project director who would develop a curriculum, we needed an opportunity 
to bring faculties of IfflCUS institutions aid staff people of the SJodel Cities 
program md its agencies into conversational relationships in order to develop 
an effectiTO and efficient programi hat a "czar" in program developTOnt was 
not ^at we needed, but raher bringing together of facul^ and staff wih 
consultant help to develop the program. We there fora re turned to Model Cities 
during the contract development period wih a pr^osal to expand $20,000 in a 
series of n»etings with consultant help to davel^ a program of significance 
to the staff of Model Cities and its delegate agencies. In the course of these 
negotiations the Education Task Porca proposed that he balance of he $23,948 
or $3,948, be appropriated to provide opportunities for n»mbe« of the Model 
Cities staff «id its delegate agencies to t^a courses of heir hoosing in 
he raember institutions of HSCUS. Since this proposal c^ late in August 
Mid registration had been cortroletad at Pairfield Universi^ md Sacred Hear 
university, we initiated he pilot program in three of our five meatoer insti- 
tutions - Bridgeport Engineering Institute, Housatonic Community College, md 
he University of Bridgeport. The Education Task Force insisted, md he 
HECUS institutions agreed on permitting the Education Task Force to be the 
clearing agent md the admitting agent for all prograi^ so that he res trie- 
tions of the academic institutions were lifted and we^ in effect# had an 
"open enrollment" progran under his first year operation. It was agreed by 
he airector of he Model Cities progran, Mr. August^ Davis, that here 
were availabl# fmds for unlimited enrollment, md since HUD h^ no restric- 
tions on income limitations for enrollees in suh rareer devel^ment prograTO, 
91 enrollees were finally accepted into he program. Seven enrolled subse- 
quently in he second sansster but mly three were eliga^le under he new 
guiaslines developed in Jmuary of 1971. The fall students ensiled in 135 
courses at Bridgeport Engineering instituts, Housatonic Commmity College, 
md the University of Bridgeport. Housatonic tonmmi^ College es^erimen e 
wih a course In he itodel cities office (Psychology 101). Of he 91 who 
enrolled, 60 completed the prograan md 31 draped out. Since it been 
agreed hat Model Citios would not pay ha fee for hose who dropped courses 

we learned ho lessons s 



1. That it is virtually ii^ossible for ^CUS to collect he unpaid 
tuition from hose who do not conplete a course md who dr^ 
out, so he roBrnbar institutions have had to bear hat ei^msa, 
md 

2, That a nmtoer of students feeling a responsibllih continued in 

their courses accepting a "failwe" which is now on heir per- 
manent radords when hey would have been better advised to 
drop he course, but felt th^ could not do so because they 
could not piy he bills, ^ 

o ^ 
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The singla most imoortant lesson lef&;i;ned from this quick eKparimental enroll- 
mant without counseling and advice was tiiat a support systam is essential for 
the devalcpmant of any Higher Education Opportuiiitias Program, and su^ a pro- 
cess is built into the socond year's action program. 

Pourthly, we discovered early in our negotiations that it had been a mist^e 
to m^e thG carasr Ladder Program an in-service program for the staff of Model 
Cities and ite daiagate agencies exclusively. It was clear that we needed 
better criteria and a better process of selaction in addition to insuring par- 
ticipation of more residents of the Model Cities neighborhood who were not 
neoess^ily staff mentoers. Because of the limitation in fmds and incoma limi- 
tation had to be develOTed‘for the second semester. The figure uf $7,000 and 
residence in tiie tfedel Cities neighborhood were est^lished as basic criteria 
for the second sen^ster enroHmant in conaultation witti you, members of your 
staff, and the chairman of the Board of HECOS. 

The untimely illness of the diractor of HECUS provided for considerable con- 
fusion in the implementation of the cor. tract during the first fojr months 
period of its operation. 

The seeaid major corpleted projact was the stuoy of civil services opportuni- 
ties in the city of Bridgeport, the surrounding COTttnunities, wad ttie state of 
Coimecticut by Professor Edsyard C. Kaane of Housatonic Conmiunity College. This 
study, a 338-page document, has already ^en delivered to Uie City Deiranstra- 
tion hgen^ and otiier mentoers of the Model Cities team. It is the most com- 
preheasive volume of its kind in lAa state of Connecticut. Exhibit B is a 
summary of the findings of that study many of which enforce our original du- 
coverles about the nature of career parceptions of Model Cities residents and 
other aiinori^ persons. 

In ttie spring of 1971, the consulting te^ ^d tii© Model Cities Faculty /Staff 
Study Team was developed and began its work (see Esdiibit C) . That team of 
consultants Mid faculty has met diligently wid carefully during the men .hs of 
March, hpril. May, and June Mid submiits herewith its report. A si^stantia 
portion of their work was based on the findings of Mr. Kepler and Ite. ^ 
in their analysis of the students who participated in last fall's registration 
and the mlnori^ students on caitpus (see Eidiibits D and E) . 

It is unfertunate that, with the exeeption of Wo members of Uie Model Cities 
staff Tmam, ttie attendwice of the Model Cities meatoers of this team wm as 
appropriate m was that of the mentoars of tiie faculW of 
tutlons who were almMt 100% in attendance at ea^ session. Wia Staff 
TeMn is partleularly appreciative of the careful attendMiTO Mid contrlbutiwi 
of Mr. William ^anistoad, a mantoer of the Itodel Cities staff %mm, who was 
present regularly and who gav« generously of his insight devel^ed as a result 
of the program enrollment in September 1970. 

Your attention is further called to the fact tiiat HECUS has eoi^leted tliis 
stu% at a cost of $12,006. Since the Wk did not feel that it touW give uo 
additional funds to ^sorb the tuition courses for the first and secOTd seniea- 
ters, . toe Higher Education Center for urbMi Studies and its membership are 
pleased to absorb the otoer costs in order to conpleta the stu^ within the^ 
budget limitation of $23,948. m&t we have learned from the ea^rionce during 
this plannlr^ phase has been invaluable not only for this but all sii^lar 
Q prograse . 
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It is the recoimendatlon of the Staff Study Tean that all of the funds 
avail^le under Model Cities - since the second year program allwed suc^ 
a liwited amount of money, $36,055 - be allocated to sdiolarship and book 
costa for participants. 

We are pleased to have indication from the Office of Education tiiat wder 
the "Md to Disadvantaged Students in Higher Education” program we will e 
atle to have the support system necessary to fund this program, though it 
shouid be noted that tiiese support services are not designed to serve 3 ^t 
the Model Cities but all minority students in tiie member institutions of 
HECUa. It will, therefore, probably be necessary to modi^ the organiza- 
tional structure of the Higher Education Opportunities Propam to iteet the 
guidelines of this special program of the Office of Education under cate- 
gorical aid. Those anendments to tills report will be made as soon as we 
have tiie exact information from tl'e Office of Education, 

What follows, then, is tiie report of the Model Cities Faculty/fc .aff Stu^ 

Team in coB^letion of the final phase of our contract. You should 
however, that as as we are concenied - the mei^er institutions of HECUS 
and the Faeul^/Staff Study Team - you have assisted us in beginning a process 
which should make a s\*atantial difference in tiie resources of the institu- 
tions of higher education in the Bridgeport conrouni^ for employees not only 
of Model Cities and municipalities, but all of tiie institutions and tiie 
residents of the community. 

It has been our pleasure and privilega to work witii toe members of your staff 
in toe development of tiiis second year acclon proposal which we thiwc will 
have major li^rt «i the commR»iity at lsxg& as well m toe member institutions 

of HECUS. 



Mr, Elliot Striotland, Director of Evaluation and Fregr^ Development 
Mr, Raymond Larracuente, ChalCTiMi of the PlMinifig Council 
Mrs, Dorotoy Fray, Qiairman of the Education ’'Jask Forea 
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MODEL CITIES EDU^. TIOM PROPOSAL 



HIGHER EDUCATION OPPORTOMITISS PROGRAM 
(Formerly Career Ladder Program) 



PURPOSES AND BENEFK 



The Higher Education Opportunities /Career Ladder Program is designed to provide 
opportunities to pursue higher education and thus to insure upward and lateral mobl- 



ILty for residents of the Model Neighborhood area and ror eligible start or 
and of related agencies and programs serving the Model Cities area. In part the 
program also ful fills some of the requirements of Secti n 103(a) of the Demons tra* 
tion. Cities and iietrcpolitan Development Act of 1966 (as citeo in CDA Letter f/ll) 
through providing ~ via enrollment in relevant college courses ~ job training j job 
eitpertise and thus providing potential for upgrading and advancement of uhose 
Involved. It is clear that lateral and upward mobility, through a variety of educa- 
tional opportunities is an essential ingradient to any higher education opportunities 
program serving the liodel Cities area. Students must have fleKibility of choice in 
any ouch program operation. Beneficiaries of such higher educacion oppor uunities 
will include: 

a. Harding High School (or other area high school) graduates or potential 
graduates who reside in the Model Neighborhood 

b. Model Neighborhood reGiden,ts who are ''graduates*' or related iiodel Neigh** 
borhood programs or training facilities (such as the Adult Learning Cenuer, 
the New Careers Program, programs leading to the attainment of tae high 
school equivalency diploma, etc.) 

'ni- 



Model Tfeighbochood residents who serve as staff members o: 
strative structure or of delegate agencies 



d. Staff membere of operating and related agencies serving the Model Nei^- 
. borhood (^rtio thus may requtre Job upgrading and/or para-professional 

training to better serve area residents), and 

e. Any other qualifying Model Neighborhood youth or adults. 

In terras of income guidelines for potential participants, $7,000 (a five-year 
averagG is to be used in datermlnlng this figure) is proposed os a corltng for personal 
annual income of a beneficiary with appropriate adjustments being made for number 
of dependents and/or family size Income. Students may participate on a full-time 
or a part-time basts, with priority given to undergraduate training and provisions 
made for graduate level training iL sufficient funds are available. Variations 
In any of the guidelines above must be approved by the CDA before the delegate 
agency enrolls the proposed beneflctaries , 



o 

ERIC 



MAJOR CHANGES 

The Higher Education Opportunltieo Progrsn is undergoing a number of changos 
during the second program year, not the least of which is a signiricani. change in 
title. Basically, the program is making a transition from a planning phase to an 
action phase. Within 1970-*7l, the Career Ladder project provided for intensive 
research into the avatlability of careor opportunity and urban studies oriented 
curriculum at the five Bridgeport area Institutions of higher education and Into 
related employment pattems in the Greater Bridgeport area - the concepc being to 
set up one voliane which outlines the majority of educational and job opportunities 
open to Model Neighborhood residents aspiring such training and job pursuit. In 
addition, funds (■although no supportive services) were made available for a number 
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of Individuals to enroll in college courses (on a part-time ^basis ) during fall 
The major change now proposed is that with the completion or the caroer researc , 
the entire emphasis be placed on the actual pursuit of higher education by llodel ^ 
lleighborhood residents (made possible through tuition grants) ror par t,lcipauion in 
tho member institutions of HECUS, with 10% of the funds available for non-ffiSCUS 
institutions where students arc pursuing specific career urainlng prograTTic. whic_ are 
V.A. approvodj but not available within the five HECUS ins tiiutions • ur ni^ceSijity 
and this has been borne out through the first year eKporicnce of Career Ladder^ 
college onrollccs - such a program must include provisions for supportive scrvicGs 
such as adequatG screening, intensive personal counseling, career, financial, ana 
placement guidance and counseling, tutorial sorvlcos x^erc needed and overall fo^lox^- 
uo (or overseeing) of beneficiary progress. To maho such major programming transi- 
tions, a major expansion of the budget for the second year progrm is also necessary. 
Tlius, major items of cost not included in the first year budget include the suppor- 
tive services system necessary to insure adoquata help for each tndiv dual on^an^ 
individual basis, tuition and fees for benof Iciarles and books and related materials 
necessary for the complctton of the program. 



SCHEDULIMG 

Actual boncficiary enrollment in college will begin as of summer session 1971, 
xi 7 lth 45 slots being made avatlable at participating HECUS ins titutions for regular 
collcgG courses for participants x^ho may require non-erGdit foundation/college 
roadiness work in reading, English grOTmar and composition, or basic mathematics 
before enrolling in college credit level courso woi‘k in the fall. Beneficiaries 
may take any combination of foundation courses, subject to the advice and counsel 
of tlio support scaff with the help of sltnplo diagnostic test-s. 

Fall scheduling provides for slots for approximately 73 persons to pursue higher 
oducatlon x;ith the folloxjing tentativQ brcakdoxjn of participants anticipated: 30 
■full-time students at participating HECUS ins ti'cut ions , part-time SuudcnwS at any 

participating Institution, and 20 CDA and rolatcd staff, part-time, at any partici- 
pating institution. The students are free to apply to any parttclparlng inscitution 
or other Gllgible program subject to the usual admissions policies of the spocxfic 
Institutions. HoxTOver, the students- choices assxancs the help and guidaiico^of uho 
support staff and -the Selection Conttnittoo, It Is understood that all credius uaken 
at member Institutions are transforablo xjlthin the Institutions of HEGUD upon success- 
ful completion. It Is undorstaod that a policy should be reached among HECUS member 
inotitucions that those entering Associate Degree prograins at member institutions 
Xi?lll be automatically transferrod into corrosponding upper division * eye 1 programs 
if all requirements are met. This transition procoso assmes the continuing involve- 
ment of the support Staff, It is anticipated that ‘chc base oi operation oi. such 
support staff xjIII be oithor at tho Model Cities office or 'cho Singar facilities 
i^odiatcly adjacent to tho Model Neighborhood andHousatonic Co^unlty College, 
making the support systom loadero available not only to the l-todol Heighborhood per- 
sonnel, but throe of tho six target noighborhoods of the CA? agency - the East Gldo, 
the East End, and the Bull's Hoad-Hollow area. 



CITIZEN PARTICIPATIOl] 

Citizen participation in the program Is insured in a variety of ways. A most^ 
important aspect of Itodcl Neighborhood input will come in the form or the constant 
feedback oncouraood from tho participants themselves, IHie overall coordination and 
policy making of the program x-jill be handled by an Advisory Board chaired by the 
Director of the oporatlng agency, the Higher Education Center tor Urban tudlcs , 
and include the chairman of tho Modol Cities Education Task Force, one faculty 
representative of each of tho five HECUS institutions, the director of the progrwa's 
supportive services, and eight progrwi onrollccs. Such a board, then, through cnrollce 
ERXC task force input, provides for over 50%(^odol Neighborhood representation. The 
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prosran also calls for a OalccWon Comniftoo to bo made up of a monber of the 
Model Cities staff, a norabor of the Education Task Force, a rcpresontatiyo Oi HECUo, 

and an adult from the llodcl neighborhood at large. Tlia support oyetem wi . assro ■ 
each enrollac in ncaotiatins his admisoion into the institution or his choice, i.n.ui- 
in^ a relationship to curriculum and his career choices as well as assisuinc utic ^ 
cnrollcc in changino hio academic progrmi once he has enrolled. Tlic above mccianisms 
thus provide for maKimun llodcl neighborhood participation at both tne sclccuion and 
daily coordination phases of the program. 



RESIDEHT BI-lPLOYi'IEnT 

In employing the support staff (for whom professional training and educational 
background or comparable OKpcricnco combined with a training progr^ wi c xq" 
cmircd) and the junior and senior class worh/study students who will serve as aide., , 
every effort will be made to recruit such Individuals from the Hodcl llcighl'orhoo 
itself. In addition, top priority will be given to locating a stafrj-Jhicn actually 
reflects the racial and ethnic cociposition of the program par i.icipani.s . ruruicr, 
program graduates will bo given first priority in the filling of Job opcningG wherever 

they occur within the project staff. 

PROJECT STAFFING 

Tlie llighcr Education Opportunltios Program will be operated by the Higher Educa- 
tion Center for Urban Dtudics (HECUS), the member Institutions being Bridgeport 
Enginaer^ng Institute, Fairfield University, Housatonic Conmunity College, .acred 
Heart University, and the Universtty of Brldgoport. Tne program requires uhe conp-cuc 
acceptance by the member institutions of the mCUS guidelines developed in consulta- 
tion with nodal Cities. Staff unique to this program will include an overall piojcct 
coordinator who trill direct the services of the professional cupportivc stai.i, i-hc 
assigned student personnel staff of ciiisting Institutions, and or the Urban Corps 
work/study students. It is hoped that a ration of one proi-essional wo each Ib-p 
full-time students and one to each 20 part-time students can be maintained, with one 
work/study student being available for each 3-S onrollccs. Mditionally, two secre- 
tarial aides will be recruited from among the Black and Spanish-speaking (wiuh prior- 
ity to Model HeiGhborhood rcsidGnts) sccrotorial science students enrolled at maaber 
institutions. Support of the faculty as well as the students is a basic assimption 
of the projoct staffing of this ontiro program, in addition, the projoct start wiXi 
assist cnrolloos in tholr undorstandiiio of course content and acadenic curricular 
matters. The basic added dimcnGioii envisioned in this support system is the asstst- 
ance provided to faculty members in understandinG the problems and special needs or 
cnrollccs and the provision for discussions with faculty as nocessary on matters or 



FUTURE FUMDIMG 

The taajor source of funding for the progroa mil be supplemental Model Cities 
funds. However, HECUS is currently exploring the granting of categorical aid ftOTi 
the Dopartmont of Health, Educatioii and Molfarc which is specif Ically deslonatcd for 
"Special Sorvlccs for Disadvantaged Dtudents." HEW funds will also provide 00% of 
the cost of the work/study salaries of the Urban Corps aides. Financial inpuc fron^ 
HEGUD maaber Institutions will be explored, and- it should be noted that the State of 
Connecticut Board of Trustees for Rogional C^iunity Co liases Is already assuming 
the most substantial cost of the education of the coemunity college onrollceo with 
the program only being required to pay a token $50 in tuition and $35-$3S in fees per 
somestor oven for full-time students. Major items of cost, again, are actual tuition 
costs (125% payment to private institutions as dofi” d under Connecticut Public Law ^ 
627), books and salaries for an adequate support st^-f structure. Further sources or 
funding shall be pursued from labor unions , foundations , the university student 
councils, coiaaunity institutions, etc. 0 
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AGSESGiailT 

The Ili'^hcr Education Oppor tunitico Procram pck-ccivcs several basre rncaourcmcni.s 
oi profrran'pro-rcGS, includins the Otandard Academic Achievement IovoIg attarnod by 
participants, the oducational advance made by paL-ticipanto , reduction in ehc number 
of pro-ram drop-outo (as compared with the first year cr.poricncc) and outside assess- 
ments made throu-h the Itodcl Cities evaluation component and throu-h the faculties 
and administrations of the participatlns Inatltutions . First year cxpcricncQS -ave 
very pointedly indicated that such a tuition c-antinc prosrmn will flounder seriously 
if the kinds of supportivo cervices outlined above are not an intcoral pare or the 
provrac^.ino and are not available on a constant baDls to all prooram participanus . 
Tlic'^discovcry also of the coCTnunicatlons difficulties bctwcon facultios, admtniSi.fca- 
uion, and student services section tjit-hin each institution has led uo^dic conclusion 
that the program's support system must be well equipped and capable Oi serving in a>.i 
"ombudsman*^ capacity to encourage the five institutional otructuros to deal with the 
special needs (and thus to creato the necessary flonlbility to do so) or uhe program 
participants. This kind of program is dcolgnod as a pilot program and model ror the 

country. 



First year evaluation has further indicated that the conccpi: or a ' caA-cer ladder 
curriculum as the sole higher educational need and desire of Ilodcl ilcighborhood 
reoidents is indeed a falso one. Certainly, now that the career programs provicing 
entrv into local, Dtato, and federal civil sorvicc have beon clearly denned, Ilodcl 
ITcighborhood residento will now find open doors to IIECUD institutiono career oner. 1,0 
nrograms (including urban studies programc) helpful in continued training Oi - c ^ 
various noighborhood agency omployces. But, it has bcccmc obvious uhae ouch a spoci " 
fie career emphasis must also be complemcntod by gcnoral cducation/libcral ares edu- 
cational opportunities as well. It is a misconception that all enrol lees - upon ^ 
college cntrancQ - will know exactly where their career aoplratio.iC lie, and provi- 
DionG"'nuGt be made for the Ilodcl Ilcighborhood rosidents who wish to axploro careor 
altcrnativQs through a general first and second year education, iTcw piOgram rlcxi- 
bilitv must be built in where individual career goal changes are dooired. In essence 
first year evaluation has indicated that during this second program year participancs 
need the freedom to enroll in any programs that they see fit as having rclovancc to 
their fspirationo. It 'will bo the support system's rosponGibility for asoisting all 
partlcioants in dovolopinG their choices within the program choicoo available to them 
nicy also want program recognition that those aspirations may change as a result or 
incroaoed exposure to new opportunities for learning. 



\7c believe that all otudonts should have the opportunity to work with the suppori. 
staff in their first semester of participation in an orientation program. Tlic purpose 
of this program will be to Introduco the cnrollGcc to facilities available, study 
areas, library techniques, problomo of colloge life, and all the other logical adei- 
tiono the support group may find UGcful or necessary. Since hiGlior education has its 
o\m system it is critical that otudonto bo given every opportunity to understand that 
system. In addition, It is assumod that the support staff will assist in system modi- 
fication in existing institutions to inouro that higher education is ocrving tne noces 
of the student, not just its o\m system. 

Critical to the support staff is the involvcmont of the student peer group - iol- 
low minority students workino through the Urban Corps - for the staff study team per- 
^qIyos this group as being a most significant element in the support, systom. 
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A DUAL PURPOSE SUPPORT SVSTOM 
for the 

HKMER EDUCATION OPPORTUNITIES PRDGRM! 



PUro>OSES 

The dual pxirposes of the airport system described below ares 

1. TO aid and et^port students enrolled in institutiona 

SuStion unlr tte ^P progr«n (and, collaterally, o«ier Mis- 
i^'^atttaged" atudents with them) • 

5 To aid and support tiie administrative, facul^, md guidance 

B«som“ of^ institutions involved in their efforts to under- 

Itand and to accaranodate ^e students enrolled wder this program. 



WCTSP 

The need for the dual purpose s^port astern described here has been made 
evident* 

1, a large purvey oanple of the enrollees in the Career Ladder program 

revealed such perceptions on their part as: 

a. Enrollees signing up for courses for which they lacked academic 

preparation . 

b. Enrollees with erroneous ideas of the content of the courses 

they picked. 

0. Enrollees with language prdbleme finding themselves in clMses 

instructed by professors vd>o were unable to oops with that pr<*lem. 

d. Enrollees who failed courses not for lack of intereiit,^Ui ^^^ 

or intelligence but because, as working, 

not keep »*. with the pace demanded of full-time students. 

. Enrollees whose need for encouragement and siwport was too 

I^rti^rto benefit from instructors who were unaware or unable to 

meet special neads. 

f . Enrollees whose educational needs could not be i"at<*ed by comes 
offered by the HECUS mentoer schools, and who took other cou 

©f lesser interest instead. 

g. Enrollees who required special tutoring or other assistance that 

fjiey c©uld n©t find. 

2. At tha sane time, a series of interviews with minority, full-time students 

in tiiese InstltutioM revealed sudi attitudes ass 

a, Minori^ students feel th^ are not well accepted. 

b. Minority students feel that much of 

o want to them (or to the world in general for that matter) . 



B^pOKt SyStdlR 
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c* Minority studdnts feel a need to draw closer toge'tiier for pe«r 

level support^ and Oiey want placas of their own to facilitate tiiia. 

d« Given more cohesion among themselves Mid sult^le places in vjhicii 
to develop '^eir ideas $ 'Uisy believe they can cari^ out activities 
which will ioproire undarstanding and relations between thenselves 
and otiier students# faculty meters# and school atoinistrators • 

e* witiiout su^ facilities and acti^ties* minori^ students can best 

be described as generally discouraged, ti»ned-off, and rea^ to split. 

3. The following observations are wortti adding i 

a. An inquiry made ao^ig eligible resident women who are not now enployad 
reveals tii^t TOst are int restei*" fn inoftadiate vocational training for 
imRediate employmant, rattier tiian in degree-boimd college work. 

b. Para“professional training in people related fields is the e^ressed 
interest of seme. 

0. Other women say ttiey want tralnix^ in typing and ottier clerical skills. 

d. On ttie basis of ttie same inquiry, it is ve^ likely that enrollment 
in tile Higher Edueation Opportunities Program frem arong neighborhood 
residents will be light wiless active reeruittnent is undertaken early 
and vigorously. 

e. It af^peara evident ttiat the focus or enphasis of the recruiting effort 
will largely determine ttie ^^e of enrollees in ttie progran. fflie st^- 
port system described here will in greater or lesser degree have to be 
adjusted to meet the special needs of ttie enrollees. 



SOTPORT SYS^M QOAItS 

Given the needs stated above, the goals of the dual purpose support system arei 

1, To see that eva^ potential (eligible) cnrollee is apprised of ttie Highei^ 
Bducatlm ^portunlties Program Mid what it might offer him or her. 

2, To insure ttiat every enrolloc is given assistance and counseling when «id 
where needed to en^le him or her to have a full and fair chance to achieve 
personal grovrtti, academic advanceiMnt, and career dovelopBient, 

3. To aid faculty mentoars and administrators in inproving conwuniQf service 
ttirough inoreased awareness, fleKlbillty, Mid innovation. 

4. TO faoilltiate cMBmmication within and among all of ttie groups Mid Insti- 
tutions involved as a means of prwnoting mdorstanding, cowrativia atti- 
tudes, and inproved relationships. 



SWPOOT TO^CTITOIS 

Support functlms nay be perfonmd either on a planned and integrated basis or on 
an iu^lanned and individual basis at a nim^er of points and levels of ttie s^ppoi^ 
system. Wltoout referenos to ttie performer (^at is, vdiottwr he be a menber of tte 
central support s^tem staff, a facul^ mei^er or administrator at a school, an. Instt- 
tutionally enployed guidance ooimaollor, a work-stucy student eiiployed for the purpose 
or a peer level student) , the si^port fwictions are: 
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1. Bnrellee (student) eentered 
a • Reeruitnient 

b. Initial assistance and counsaling 

c. Selectim 

d. Educational and/or career cowselint and ad^sing, including transfer 
inforiRatim 

e. Provlsi^ of tutorial services or other soecial aasistance 
£, Routine follow-up and encouragement 

g. intorvention and representation (o^udsmanship) when warraited 

h. Emergency (personal) counseling and problem solving when requested, 

2, Faculty centered 

a. Selecti^ 

b. In-service workshops 

e. SpaeUl eouMoUnfl rot paeticular stuaent, when tequeeted 

d. Problem focused aatoudsmwi link 

e. Participation in faculty meetings and o<w«aittees at member institutions. 

3. Administration centered 

Be CongMunicatlons service (11^) 

b. In-aervice works^ps (canbined witti facul^) 

c, special counseUng rei particular stu^nts when requested 

d, probleiR focused onbu^nian link 

e. ^roprlate atotoistrative policy coi®itte#s without vote. 

4, Intelligence aad coBimanications £uncti«as 
a. llaisen with related prograw 

be Develcpment o£ sources of financial aid 

c. IntelUgenee regarding successful innovations and praetioas on other 

cuqpuses 

d. biaisctt wi^ mlnwity coHBiunl^p e«nraini^ agencies, etc. 

a. Assist in planning aid establishing swport/oriQntation, meeting 
facilities wd cMBBunicatj^ns. 

er|c 12 
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SWVOm SYS^M ORGaNIgftTIOW 

Th 9 organisational struetura of the a«al purpose swport system is shown on the 

atta^ed Vagran. 

The plan calls for a support system ta^ of from nl^r 

tile siae of tiie pTOframp the of work to be perfowfiady / ? 

of students to fm served. 

The work of the team falls into three main oategoriee or 
will bo drawn v?p so as to obtain a speciaUst in ea<* area. (If 

be hired, they may divide the work differently or the project director may assume 

responsiblUty for one of the eaWfories) . 

Assuming that there la to be a thrae-me«4«r team, they should be selected and 

assigned as folloi^s 

1. A person capable of relating to, and gaining the acceptance of, faculty 

administrators. This person, probably with an educational “ . . j,. 

ground, would serve as the main promoter of institutlOTal ^ 

Lsponslble for organising most of the faculty 

centered support functions. He would do career counseling In the areas of his 

oop^tenca. 

2. A person technically trained aud professionally «S*^ld 

ticma to elevate the level of their internal support c^^iUtlos. 

be responsible lor assigning and monitoring ths work-stu^ studmts 
tutors^ peer level counsellors. Ho would 

personal counseling when reguested by a student or by aa institotim. « x 
assumed that this person will work most directly with the personn el 

by tiia HECBS institution m^toers to assist in the support iyste g 

3. A person who relates to, and is well accepted by, *he .fesi^»^_of _^_*y el 

Cities area and the enrolls and mln^i^ students. 
responsibili^ for outreach ^pe yecruittng. Hq will also have 
sibiU^ fo^ liais^tiig with students on cmipus and for 

neeas ^d dasires to the ©tiier raeiitoers of tiie teaaip to tiie project direct© . 
mid, if he pleases to any facul^ nwEaber or ^ministrator. 

While this plan calls for three rather distinct types 
enchaslsing agsln that ths three will function m as a team, 

Sharing their in*o»«tlon «.d oonoen». In this ww they viU Provide - l^n 

with tiie institotiwis and tte peer level orgmiizations «i c^piM 
sate si^port iqrsten that is needed. 
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May n, 1970 



Bnato^ed the. n.e.adeJi ^d,nd a Lut oi tke. cu/uiznt and n.e.ae,nt 

aouJU& oUenlng^ In uAban 6tucUu provided by the. mmb^ 
InsUtuMonk oi HEm. Tha Ktpont U a pneMrnA.ymAy analySAJ^ ^ 

•ion. the. Model CldU.u CoAesA Ve^veZopmeM PH.ogmm, and u dMj.Qne.a 
to joAovlde the. ne4tde.nt6 oi the. a/tm ujtth an tnve.nto/Ly oi the. ^ 
e.xt6ttng aumlauIaA oiietUng4 avoMabU ion tho^e. ^nteAe^te.d nn 
unban 6tudU,eM . 

An atteJvL&k am Imposed oppo4tte. coun^e. ttMttngs whene, the. eouAdc, 
has not be.e.n oiiene,d tn ne.c.e.nt ye.oJiM be,c.auMe. oi tnade,guac.y oi 
stude.nt e.moZMavt on ion othen neMom. 

Ennoiim&nt oi stade.nts tn aounMeM oiiene.d by unlveAMttA.eM 
than the. one, tn iA)ktah the.y oAe, pnue,yMy e.moU,e,d am pnovAAed 
ion by poti.ateM agme.d upon by EatniteZd Untve/uttyt Saanm HeoAt 
UntveAMttyf and the, UntveMMtty oi Bntdge.pont, ^ tn the. pcLge. 
the. nejadeJt votlZ itnd the. pneMe.nt poitay e.mnctated am tfuM pnognajn. 
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RECIPROCAL AGREEMENT 



UndiA. CL A.s^CApA.0 CjClZ CLgA,Q.ejme,ni ^uXL-<ttwe. 4iud2,vify> ci-t Tke. UHT\jejLiTT.y 
oi BAA.dge.ponX, EcuAileM UnloeMUy, and Sam^d HeMJU UrUveMUy 
may take. aeJitatn aou^w at any one oi the tnAtitu^oM wtthout 
payment oi any addtttoncii. ieoM othoA than tko6t pcU.d to the matAA.- 
euJtatlng ImtAtatLon, pA.ovtdtng- 

1, The coLUUe U not euAAeYMy oUeAed by the avibjeAAiXy In 
vokteh the student as emoiZed, 

2, Xt AS on the appAooed Ust IndleoMng Its avoAMbLUty to 
students en/LoZted tn that unAveAstty , 

3, The student has pntoA peAjmuSAon to take the eounse in.om 
his Vean, and 

4, TuAtAon eommAtnents have been met tn iutt at the unCveASAty 
tn vohtck the student ts enAolted, 

5, Students cute expected to obseAve alt n.egutatAons oi th.e 
host tnstttutton. 
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CATALOGUE LIST uJr' COURSE OFjERIMGS 

in 

URBAN AFFAIRS 
by the 

MEMBER INSTITUTIONS 
of the 

HIGHER EDUCATION CENTER FOR URBAN STUDIES 



BRIDGEPORT ENGINEERING INSTITUTE 



413 - Social and Politica l Prohle n.s - The nature of the social sciences and their 
relation to the physical sciences. Readings in political theory and in tne his- 
tory of American political institutions. The distinctive assets and stresses of 
the modern two-party system. Introduction to basic changes of sociology and to 
critical ^^roblenis of conternpora.ry Ainoricap 



414 - Social and Politi cal Problem s (prerequisite 413) - A continuing study^ of 
such social problems as juvenile delinquency, education, racial tension, urban 
plight, etc., opening into a comparative study of such international social and 
political quertions as world peace, atomic control, the population explosion, 
and the movement toward European unity . 

Instructors; Daniel Lincoln, Jerome Caplan, George Nefores 



FAIRFIELD UNIVERSITY (UNDERGRADUATE SCHOOL) 



*Special Course - Interdisciplinary Seminars - Supervised field work and research 
in all fields of the social sciences, biology, and religion, plus weekly semrnars 
on selected topics. 

Instructors: Dr. Ed'ward M, Dew assisted by 14 other faculty members 



*Go 108 - State and Local Govern ment - State governments: constitution and powers i 
the legislature, executive and judiciary. Local government: counties, cities, 

and smaller lanits. State and local finance. Law enforcement in state and local 
governments. Selected state and local functions and problems. 



*Go 155 - Public Administrati on I - Public personnel management in 
States. The“^t of admi^nistration . Organization and procedures, 
hardship and responsibility. Planning for efficiency in national 
local administration. 



the United 
Administrative 
state, and 



*Go 156 
powers . 



Public Admini stration II - Government career service. Administrative 
Problems and methods of recruitment: Examination, training, promotion, 



and discipline. Factors of morals and prestige. 

Hi 153 - The Rmera ftnca pf Urban-Industrial America - A course oriented to under- 
standing historical developments occurring in the United States during the rela- 
tively brief period following the close of the Civil war down to the start of the 
Twentieth Century. Of primary concern are the factors that promoted the massive 
transformation of the American nation from an "agrarian-republic" into an "indus- 
trial-urban society." The sweeping changes that occurred in American economic, 
politiGal and social life are examined under the following topics: Hamiltonian 

vis-a-vis Jeffersonian Concepts of Government, The Era of Reconstruction, Fiscal 
and Monetary Policies of the Federal Government, Westward Expansion and the 
Settlement of the Last Frontier, Morality and Ethics During the Gilded Age and 
Among Industrial Barons, The Rise of the Industrial-Urban State, The Ajnerican 
Labor Movement and Immigration, Agrarian Distress and Unrest, The Populist Movement 

and American Foreign Policy 1865-1900. 



Instructor t 



Dr . George Baehr 
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Hi 166 - American N egro History - This course will begin with a general survei 
of the his torTcal evolution of ^the American Negro from slavery to freedom; and 
conclude with an examination of the contemporary problems of civil rights. 
Included in the study will bo an examination of modern Negro leadership; their 
institutions, ah analysis of federal legislation and Supreme Court decisions; 
an evaluation of the historical and social implications of the Moynihan Report; 
Black Power, etc. 

Instructor* * Dr. Albert Abbott 

So 121.1 - Social Psychology of Race Re lations - An analysis of the sociologi- 
cal and psychological dimensions of race relations and ethnic interaction. 

Focus of the course will be upon the dynamics of prejudice. Illustrative 
emphasis will be devoted to situations on the ^erican scene. 

Instructor* Dr. Harry Fishman 

So 131 - Rural-Urban Sociology - This course investigates the characteristics 
of rural and urban living, and the structure and organization of both types of 
community. The history, social structure, ecology, and significance of the 
American city are compared with the rural scene. 

Instructor! Dr. Harry Fishman 



FAIRFIELD UNIVERSITY (GRADUATE SCHOOL) 

Ed 256 - Community Relations - Instruction will be offered in making a community 
survey in order to help a teacher or administrator to understand the community 
surrounding his school. Means of effecting good and mutually helpful school and 
community relations will be studied and resources examined, so that the school 
may become more community— centered and th^. community more school -centered , Each 
student wi. 11 make a specific application to some area of his choice. 

Instructor: Dr. Charles Ritch 

Ed 264.8 - Teaching the Disadvanta ged - A graduate course designed to help 
teachers in their understanding and teaching of the disadvantaged child and to 
be cognizant of those influences and forces in his background and environment 
which affect his learning. The first half of the course is concerned with a 
survey and review of current literature, including professional books, reports, 
articles from periodicals and newspapers. The second part centers itself on 
techniques, devices, and materials which will help to motivate the learning of 
the disadvantaged child. 

Instructor: Dr. Martin Stader 

*AS (So) 112.1 - So cial Psychology of Race Relations - An analysis of the socio- 
logical dimensions of race relations and ethnic interaction. Focus of the 
course will be upon the dynamics of prejudice. Illustrative emphasis will be 
devoted to situations on the American scene. 

Instructor: Dr. James Vail 

*AS (So) 112.2 - Sociology of Poverty - This course examines poverty in the light 
of all concepts of social problems and social disorganization. It studies the 
gpp;pQgQh to the poverty causes and social units connected with poverty. It also 
studies the trends toward elevation of poverty and proposals for the elimination 




Instructor: Dr. James Vail 
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*AS(So)215 “ Social Problems - A study of social disorganization and its relation 
to educational factors and how they apply to selected problems of crime, delin- 
quency, poverty, personal and family disorganization. 



Instructor; Dr. James Vail 

AS (So) 232 Urban Sociology - This course studies the nature, growth, and func- 
tion of urban regions, the factors involved in the growth of cities, the origin 
of suburbs, and the structures and processes related to concentrations of popu- 
lation. Urbanism and industrialism are considered in the light of the problems 
and issues of education. 



Instructor; Dr. James Vail 



HOUSATONIC COMMUNITY COLLEGE 



Go 101 - Introduction to American Government - A study of the growth and develop 
ment of the Constitution, the constitutional position of the states and the 
territories, civil rights, citizenship and sufferage, political parties, nomina- 
tions and elections, organization and procedure and powers of the Congress. 

Instructors; Philip Doherty, William Joyce, Norman Moore, William Berkowitz 

So 202 - Sociological Analysis of Social Problems - The application of sociolo- 
gical principles and methods to selected problems of United States society. 

The impact of a changing technology upon family, religious, education, political 
economic and community institutions is emphasized. The study includes an analy- 
sis of the developmental background of, and proposed solutions to the problems 
selected for consideration. Prerequisite - Sociology 201 

Instructor; Norman Moore 



So 203 - The City 



ance and probable future development, 
mission of the instructor. 



A study of urbanization, its origin, rise, present import- 

prerequisite “ So 201 or Go t,Jl or per- 



Instructor; 



Mrs. Isabella Bick 

Racial and Ethnic Minorities in the United States - A descriptive and 
of racial, ethnic, and cultural minority groups in the United 



So 204 _ 

analytic s _ . 

States with special attention to the persistent social and economic 
these groups and their adaptation to the dominant culture. Prerequisite 
201 or perinission of the instructor. 



problems of 



Instructor: Mrs, Isabella Bick 

TE I and II “ Internship in Urban Technology - An examination of the relation- 
ships of state and local government to the federal. A study of urbanization, 
its origin, rise, present importance, and probable future development. A des- 
criptive and analytic study of racial, ethnic and cultural minority groups in 
the United States with special attention to the persistent social and economic 
problems of these groups and their adaptation to the dominant culture. Pre- 
requisite - En iOl, Go 101, So 201, Go 201, or permission of the instructor. 



Instructor; 



Mr: 



Isabella Bick 
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SACRED H^ART UNIVERSITY 

Bu 281 “ The Social Setting of BuslnebS - Examines the problems of the American 
business community in connection with economics, history, politics, culture and 
societal factors. Cases and readings are utilized to illustrate the interactions, 
conflicts, strategies and responsibilities which emerge in regard to the role of 
the business entity. Stress is placed on the mutually affective relationship 
between the business community and its larger context of society. Prereciuisite - 
Junior standing. 

Instructor: Eugene Robillard 

Hi 225 - A fro-American History - A study of the forced migration of the African 
to AmericF, the condition and nature of his servitude, the development of aboli- 
tionism culminating in emancipation, the twilight zone of freedom, the growth 
of the civil rights and Black Power movements, and an analysis of the psychic and 
cultural Implications of racism. 

Instructor; John O'Sullivan 

Hi 303 - Emergence of Urban America - This course will deal with the development 
of American cities from colonial times to the present. 

Instructor: William Kennedy 

Po 212 - State a nd Local Government - The original constitutional position of the 
states and the changing fede^ral-state relationships. Types and evolution of 
local government; constitutional and statutory limitations. Emphasis on Connec- 
ticut and its divisions. 

Instructor! Staff (course being offered for first time in spring 1970) 

So 121 - Social Problems - Survey of contemporary social problems stressing the 
sociological factors involved. Emphasis on the scientific method of approach. 
Evaluation of various causes and possible solutions of problems. Prerequisite - 
So 101 (Recominended for partial fulfillment of the requirements for the Secondary 
Education Certificate in History and Social Studies) 

Instructors: Dr. Tania VonYork, Dr. Stanislav-Adolf Mikolic 

So 241 - The Urban Community - Study of growth and structure of modern urban 
communities and metropolitan regions; ecology of cities; the urbanization of 
American Society; community planning and urban redevelopment, suburban growth. 
Prerequisite - So 101 

Instructors: Dr. Stanislav-Adolf Mikolic, Paul Esposito 

So 261 — Intergroup Relations ~ Iitimigration to the Uiiited States; its effects 
on population compositicn and on the laws and policies of the government, Theor 
ies of ethnic prejudice. Analysis of radial and ethnic discrimination, Analyti 
cal inquiry into sources of friction and causes of conflict between majority and 
minority groups. Prerequisite - So 101. (Required for both sequences of the 
sociology major concentration of studies) 

Instructor; Dr. Tania VonYork 
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qo 271 = crime and Delinquency - The nature and extent of delinquency and 
crime as forms of deviant s^al behavior; contributing factor^; 
prevention and treatment progrr,-3. Visits to tieaument agcncic.,. _ ^ 
Lte - So 101. (Recommended for the Sequence B of Sociology major concentra 

tion of studies) 

Instructor? Dr. Tania VonYork 

- contemporary Socia l Thought - Analysis of the work of leading contem- 
porary sociologists, with special emphasis on the problems, concepts, and 
LthoHs of sociological Inquiry. Prerequisite - So 303 or consent of the de^ 
partment chairman. (Recommended for students planning to do graduate work rn 

sociology) 



Instructor: 



qo 171 - social welfare - Study of social welfare as a social institution. _ 

glfai-g from the Poor Laws to Social Security. Analysis 
and public. Prerequisite - So 101. (Required 



Development of public w 

of social welfare today, ^ ^ j • n 

in the B Sequence of sociology major concentration of studies) 



Instructor: William Resko 

- introduction to Social Work - Study of nature of social work, and 
survey ofT^ major fields. Casework, group work, and community organization, 
Prerequisite = So lOl. (Required in the 3 Sequence of sociology major concen- 
tration of studies) 



Instructor: William Resko 

So 377 - Practicum in Social Work - Supervised participation in the t : +-n 

approved private or public age -;^ of social welfare and other related instrtu- 
tions. Prerequisite - So 375. (Required in the B Sequence oi sociology 3- 

concentration of studies) 



Instructor; William Resko 

f^gthods of Social Research 



So 391 



Basic methodology and techniques in 

design of'social research projects, collection and Interpretation used 

in sLiological studies: Interpretation of the results of social research. Pre 

requisite - So 101. (Requ.red in the A Sequence of sociology major concentratio.. 

of studies) 

Instructor: Dr, Tania VonYork 

so 395 - Practicum in Social Research - Application of sociological 
techniques to specific research projects undertaken by the department and ui^^er 
its direct supervision. Prerequisite = So 391, (Recommended for students plan 
ning to do graduate work leading toward the M.A. aegree in sociology) 



Instructor: 



So 397 - Senior Seminar in Sociology 

theory with emphasis upon contemporary literature 
permission of departinent chai.rman) 



Selected topics in social and cultural 

in the field. Prerequisite 
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Ss 162 - contemporary Public Issues - Study of major current issues in 
field of politics, economics, and social life in general. Analysis o 
reason for existing and differenaes in social attitudes and positions. 



the 

their 



Instructor: Dr. Stanislav-Adolf Mikolic 



UNIVERSITY OF BRIDGEPORT (U NDERGRADUATE SCHOOL) 

Health Education 151 - Perso nal and Conmunity Health 



- Surveys contemporary 

ractices regarded as scientifically acceptable 



knowledge of positive health pi , n-rnh- 

in contemporary society; health organizations; and the solution of health p_ 

lems at local, state, national, and international levels. 



Instructor; Dr, Oscar Orloske 

History of American Immigration 



Hi 371 



Analytic study of American immi- 
gration from colonial times to the present day. Emphasis upon the effects 
of succeeding waves of diverse ethnic stocks upon a relatively homogenous 

population. 

Instructor; John Ingham 

Hi 374 - Afro-American History - A study of the impact of America on the Black 
man and the Black man in America. Some major topics discussed! The origin o 
discrimination and slavery; slavery as an institution; slave revolts, e 
Black man in the antebellum north; civil war and reconstruction; Jim Crow; the 
great migration to the cities; Black nationalism during the twenties; depres 
Sion and the Black man; the second reconstruction; the evolution of Black 
powers"; the race riot as an American phenomenon. 

Instructor: Praether Cooper, Jr. 

Mg 304 - The American Economy and Welfare - Historical versus modern concepts 
of welfare. Private and public benefits in health, education, and welfare. 
Collective bargaining, security, hospitalization, insurance, and retiremen:. 
Problems of leisure; impact of social security systems; the guaranteed annual 
wage; enemployment; monetary and fiscal policy; public works. Not open to 
management and industrial relations majors. 



Instructor: 



Staff (New course. Will probably be offered in spring 1970) 



PoSc 302 - Problems of American ^ 



and Local Government - The structure of 



government in the states of the American systems county, municipal, and other 
forms of local government; relationships to the Pederal government system. 

Prerequisite - PoSc 201. 

Instructor: Dr. N. J. Spector 



PoSc 320 



Public Administration in the United States - Administration in modern 
government, including the legislative relationship of administration; Problems 
of structure; executive control and coordination of personnel; 3 udicial review, 
and the participation of groups in the administrative process, prerequisi e 
Six hours in social science. 



Instructor; Dr. N. J. Spector 
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Pose 321 - Problems in American admirii- 

• Trends in the social, cultural, action, 

stration, the administrator and and democratic control 

the dynamics of management, administra i P _ ^aSc 320. 

selected problems in administrative management. Prerequisite 



Instructor: 



N. 



Spector 






depth, including their developme 



ems in 
So 101, 102. 



Instructor: Abraharn Kovler 

so 310 - Mi nority Groups - The role of minorities in sooiety, interaction with 

the majority. Prerequisite - So 101, 102. 

Instructor: Robert Bartlett 

a. r- '=1 rnrh-fV - The history, philosophy, concepts, and 
So 313 - Introduct ion to Soexal Wor_ =^inn in oublic and private welfare 

methods of social work; programs and ^ 102 (strongly recommended) 

activities. Prerequisite > So 101 (required), So 102 (str g y 

Instructor: Mrs. Miriam Glass 

Prequisite “• So 101, 102. 

Instructor: Dr. Bertram Spiller 

rviT--r^nt trends in community organization; the 

in oo^unity 

re:^equl:ite'- So 101. 102 .equiied. 

So 313 strongly recominended . 

Instructor: Robert Bartlett 

, . • i^nx, The -onduct of sociological inquiry applied 

"riS y'fofs^n^fr majors in sociology, permission 
in a research project. Primar y ^ charaed for this course. 

of the department required. A special fee is charged ro . 

Instructor: Mrs. Miriam Glass 



So 3 30 



e 



cj a 



Welfare Practice 



Observation of social work in progress, 

* ^ ^ 



ire practice - wwaei. vo.-*w.. w. ^ 

r.'SSf»:rs,.rT;in: ..... 

charged for this course. 

Instructor; Mrs. Miriam Glass 

so 350 - The Community - '"oLpeuSon! a^rc^f 110^^800131 organi- 

t^tr :idTanre!^°S;t=:prn^^^^ -cept by permission of the 

department. 



Instructor; 



James Crowley 
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UNIVERSITY OF BRIDGEPORT (GRADUATE SCHOOL) 

Ec 412 - Seminar in Urban Planning - Designed for those interested in under 
standing the process and problems~of urban growth in urban America. The course 
focuses up- n methods of improving the urban economy as well as the physical 
environment. Prerequisite - Permission of the instructor. 



Instructor: Hyung Chung 

Ec 430 - E conomics of Housing and Urban Renewal - Supply and demand considera- 
tions in urban housing markets. EKamination of the housing and real estate 
industries together with the impact of government programs, finance, and taxa- 
tion. Emergence of urban renewal. Prerequisite - Permission of the instructor, 



Instructor: Hyung Chung 



>f urban and other 



Ec 518 - Regional Economics - A survey of the economics 

within nations. Application of regional growth models, in- 
Problem of regional disparity. Prerequisite - Ec 201, 



regional divisions 
eluding input-output. 



202 



Instructor; Dr. Charles J. Stokes 

*Hi 412 - Utopian Attempts Pas t and Present - Chronological analysis of attempts 
at utopian organization and settlement from classical times to the twentieth 
century. Emphasis on American utopias. Contemporary utopian efforts such as 
selfarism, urban redevelopment and regional and national planning of the c^conomic 
and social envir iment. Prerequisite - Six hours of history, sociology, or 
economics . 



Instructor; Dr. Darrell L, Ashby 



Hi 475 - African History I - Tropical Africa 
of European imperialism in the 19th century, 
history and/or social science. 



from earliest times to the advent 
Prerequisite - Nine hours of 



Instructor: Dr. Alfred Gerteiny 



Hi 476 “ African History II “ Tropical Africa from the time 
partition to the emergence of self-governing states, Prere 
of history and/or social science. 



of imperialistic 
quisite — Nine hours 



Instructor: Dr, Alfred Gerteiny 

Hi 488 - Black History - Afro-American history from the beginnings of slavery 
in 1619 to Stokely Carmichael, Political and religious experiences of the 
Black American. Prerequisite: Six hours of American History. 



Instructor: Staff 

Hi 531 - A merican Urban History I - The process of urbanization, development of 
cities during the colonial and national periods,- the urban frontier; transpor- 
tation, industrialization and technology; 19th century urban social reform; 
slavery in the cities; the impact of immigration on the 19th century America 
(Irish and German emphasized); development of urban elites; origins of urban 
political machines and bossism; the face of the city ( architecture) ; the city 
in American thought; and other topics. Prerequisite - Six hours of American 
History or Social Science, 



O 
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Hi 532 “ American Urban History II - Cities in the age of enterprise; 
tecture and the rise of the modern city (the skyscraper); the impact ne 

"new" imminrants on the city and the city on the "new" immigrants; cities 
and munici xl reform during the Progressive Era; municipal experimentation, 
greenbelt towns; the rise of megalopolis; problems and policies of urban ^ 
renewal, the non-white core and the white suburban ring; the new Federalism; 
Federal government and cities. Prerequisite - Six hours of American Histoxy 
or Social Science. 



Instructors: Dr. Bruce Stave, 



John Ingham 

*Hi 562 - Topics in United States Hi story 



in U . S . 
ism; U. 
His" ory ; 



Concentrates on a single theme 

Topics may include American Progressivism; American National- 



History. --j.- - ^ 

S. Negro History; U, S. Immigrant and Ethnic History, Connecticu : 

Protestant Ethnic. Subject treated in depth. Research materials and 

techniques are emphasized. Prerequisite - Nine hours of history and/or social 

science . 



Instructor; 



Staff 



The Politics of th e City - The changing city, its political con 

asis will be placed on the relationship 

Attention will 



PoSc 422 

flicts and deadlocks. Special e 

of the city to national, state, and other local governments 
also 



be paid to the municipal bureaucracy and to the community power structure 



Instructor: Dr. N. J. Spector 



So 408 - urban Sociology - Social structure, social functions, and social 
processes in the urban community. 

Instructor: Dr. Ralph Holloway 

So 434 - Topics in Social Organization and Problems - Special areas are 
selected for study. Prerequisite - Six hours in sociology. 



Instructor: Staff 

so 501 social Stratification - Social class and the power structure in America 
and elsewhere. Prerequisite - Six hours in sociology. 



Instructor* Dr. Bertrain Spillsr 

So 519 - Industrial Soci ology - Development and structure of modern industrial 
society. Sociological factors in industry, relation between work and non-work 
general industry and community interrelationships; status factors, minori :y 
groups in industry. Prerequisite - Six hours in sociology. 



Instructor I Dr* Myrtl© Korenbauni 



So 587 - Seminar in Human Relations - Principles, techniques, and 
current in the field of intergroup relations. Emphasis on groups 
interaction in society. Prerequisite - Six. hours in sociology. 



practices 
and social 



Instructor; Dr. Abraham Knepler 



/ 
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CA^ER LAOJER P^RAM^ An Inventogy of Needs 
and gositions in Soutiiwestem Connecticut 

by 

Edward C, Keane 



Summary i 

This report is an outgrowth of the early planning stages of tiia Model Cities 
Program for Bridgeport, Connectiout. It was quickly realized, in those beginning 
planing sessions, that any n»aningful conmunity action program must include 
opportunity for tiie staff in the program to move upward and laterally in job posi- 
tions of ttie particular organization and in otiier employment systems, With tiiese 
^jeetives in mind, a Career Ladder Program was instituted. 

One of the first tasks in constructing such a Career L^der is to clearly 
identify the various job positions and employment system in tiie area, in the case 
of this Career Ladder, research was undert^en in ttie Greater Bridgeport Planning 
Area — Bridgeport, Easton, Fairfield, Monroe, Stratford and Tnnt*ull. Additional 
inqui^ was also made into maiy otii« towns in Southvfestern Connecticut and the 
State Personnel Departeient in Hartford, investigating «ie present positions, pr^- 
lems, future needs of the municipalities and the needs of ageh^ staff was, there- 
fore, the task of this report. 

The major portion of tiiis report was coitpleted during tiie summer of 1970, 
Through a personal interview technique, toe writer collected large mounts of informa- 
tion from personnel directors, first selectmen, civil service empleyees, consultants, 
school officials and toe staffs of Model Cities, Actlmi for Bridgeport Comiwnity 
Develq^nt and Hall Nei#iborhood House, This metood of gatoering information was 
found to be hi^ly successful. In fact, data is still coning in from many orgmiiza 
tions, which will be in future planning sessions. 
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Since this document is designed to be a reference and data bank of informa- 
tion for conmdttee use, most of the information in the report is highly specific, 



Detailed information regarding job positions, salary ranges, 
job descriptions, etc., and emploYment needs constitute the 



job application process, 
bulk of the report. 



However, besides the technical information, the report does provide many con- 
clusions regarding the general employment picture, as it related to a Career Ladder, 
in the Greater Bridgeport area. For example, the Civil Service System in the city 
of Bridgeport was found to be a highly structva:ed system that has changed very little 
in the past 35 years. The system is well controlled and administered but is not 
fully utilized or underst.,od by the staff of the various community action programs 
questioned in this report. Matters are further complicated in Bridgeport by the 
presence of nuiMrous unions and "professional organizations 

The report shovm, with the exception of Trumbull, that all the other municipa- 
liUes in the Greater Bridgeport Planning Area are without a formalized Civil 
Service System. The job application process and job requirements in these towns are 
quite unstructured and, therefore, present many opportunities for Career Ladder 

The town Of Trumbull, due to its rapid growth in population and 

town personnel, maintains a small but highly organized Civil Service System. As 

the report indicates, Trumbull offers many epportunitxes for Career Ladder development. 

one of the major sections of this report studies the future employment needs 
of the Bridgeport area in the next few years, it was found that there will be a 
general increase in all positions in the next several years due to the expected 
increase in general population of the area. Certain positions were seen to be in 
specific demand, such as: general clerical and secretarial, sanitarians, poUce, 

IBM operators, equipment operators and supervisors, recreation personnel, and 



engineers , 
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in addition to apeciiic a^d aalaj^' information# a majo^. portion of the 

study is devoted to surveying the vocational and educational objectives of the 
staffs at Model Cities, ABCD, and Hall neighborhood House. The rasulte of the survey 
indicate that a vast majority of the staff ei>ployees seek career advancement to 

positions both within their agency and in jobs in government, education and 
business. Besides moving to higher positions, employees also pointed to their desxre 
for courses and training to isprove the skills they need to function better in their 
present jobs. The attainment of these objectives is not easy, of the numerous road- 
blocks mentioned, “lack of agency funds for training and new positions", 'lack of 
empleyee turnover to provide new openings", and "lack of specifically designed 
eduoatlonal programs in tiie area" seemed most conraon. 

AS the report indicates, agency staff are interested in career advancement out- 
side their specific organization, the civil service systems are many times excluded 
from their career plans. On the whole, the agency staff, who are not civil service 
eirployees, have very little communication with civil service systems. In fact, 
those interviewed saw the civil service as a confusing and con 4 >lex obstacle to career 

adviuieement . 

The desire for specific career ladder programs in the fields of urban d.-velop 
ment, education, recreation, allied and other service areas was clearly expressed by 
the es5.1pyees interviewed. Along with those specific programs, however, a majority 
of those interviewed felt that it was iiwortant to offer a general program of train- 
ing for those wishing to is^rove their current skills and, at a later date, move into 
a career program of their choice. Specific course offerings and educational programs 
for the agency staff and community residents should be designed around the following 
broad areas! psychology, human relations, urban sociology, Spanish, written cosommi- 
cation, government organization, urban planning, business procedures, information 
an^ data systems# teadhinig method and siatexlalSe 
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IIIGtffin. SDUCATIOH OPPORTUNITIES PROQRAH 
IIODEL CITIES FACULtY/SmFF DTUDY 



DHIDGBPORT EnGIlTESIlIITG llTGTITUTE 

Peter A. Dcncivcnca, Doan o£ Ctudontc, Inc true tor, Jonathan Law Hich School 
Jcror.ic G, Caplan - Dnolioh Inotructor; Psycholooy Instructor, LudlOTrc Hreh ^clioo. 
llrs. Ethel IC. Ilartc - Administrator, Liberal Arto 
Jerone U. liar to - Director, Liberal Arte Diviaion 

Samuel Sadie - InDtructor, Engincarino Law; Education Director, Pola-cc- 
Cormunity Ralations of Action for Bridseport Comnunity Dcvolopment 

FAIIIFIELD milVSIlSITY 



Arthur Anderson - Asoistant Professor, Dociolooy Departmont ^ ^ 

Louis Campbell - Director of Spocial Services; Assistant Director of AdmiosLons 
Dr. ICing Dykeman - AaDiotant Profoosor, Philosophy Dopartment 
Loo C, Fay - Asoistant Professor, Oociology DopartanGnt 
Richard J, n.cacan - Assistant Profoosor, Enclioh Departmenu 



HOUSATOMIC COIERJIIITY COLLEGE 



Burt dicrnow - Cliaiman, Art Dopartment; doncultant, /iBCD Arc Center; 

Consultant, Culturai-Rocrcational Component of uodol Cities 

Richard D, Cooper Dean of A.dmiosiono ^ ^ 

Edward C. Keane - Profesoor of Poycholocy and Developmental Adult liducatton; 

Visiting Profesoor, University of Bridoeport 
llorman iloorc -* Chairman, Social Science Deparement, Hew CarcDrs, Urban Pj.O” 
fcssional Assistanto, and Psychiatric Aides PrograKio 
Ernest Gapclli - Business Atoinistrator 

SACBED HEART UHIVERSITY 

Douslas J. Bohn - Rcaictrar; liombor of Mathematics Dopartment Faculty 
Arthur Drisoettc - Diractor, Continuinc Education; Assistant Doan 
Dr. Donald U. Brodour - Cliairman, ^Psychology Department 
IJillim F. Grant - Director of Placcncnt and Financial Aid 
C. Rayniond Hushes - Dean of Counsolins 

UniVERSITY OF BRIDGEPDRT 

Dr. Garald II. Arndt - Assistant Professor of Education 

llrs. AlXiflon 11. Bailey - Director, Aosociatc Program, Juntor Collcoc Ochool 
of Uursing 

Phylipp Dilloway - Associato Profossor of Ensinocrlno 

James Fenner - Asoistant Doan and professor of Economics, Collogo of Business 
Administration and Arts and Dcicacc 
Miss Flora Lavery - Aosiotant Professor of lluroing 
Ernest R, ParUor - Counoolor and Co-Director, Hoad Start Program 
Dr. Nahum J. Spoctor “ Assistant Profossor of Political Science; Director 
of Center for Urban Studies of University of Bridgeport (CUSUB) 
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lIpDBL CITIEO 

tJiillain ArmiatGad " Aoolotar.t CooKiunity CoordinaL.or , ilanmno Counc_* 

lira. Linda Bollinc - Social Planner Trainee 

lliss iloma Celia - AdminiDtratlvc Assistant 

Philip ilontarol - Director, Adult Learning; Center 

niXiot Gtrictland - Director of Evaluation 



tudent 



COIIGULTAHTS 

G-?drav Bu^’tor - Director, Urban Corps of Groatar Bridocpori, ^ 

UiGS Patricia CollinG - Instructor of Sociology, Housatonic Ca;nunity C0II030 

and Concentrated Inploymcnt Program „ , , 

Francis Hennossy - Dean, Junior Collogc, Un3.vc..Di»,y Oi 

Joseph II. Kcllty, ADGistant Professor of Elomentary Educatioa, Uni^Ci... ^y 
of Bridgeport 

Fdwl-' C Kepler - Private Conoultant 

Dr. Robirt Kraynik - Dana Professor of SXenontary Education, Ur.ivcrsrty 
UlSG toll Kinnly - Guidance Counselor - Housatonic Comnunity CollcEo 
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IlTOUinY XITTO EI£?EniEHCES OF BimOLLEES 
IIODEL CITIES CATOiER. LADDER 
FALL S Elms TER 1970 



Of the 91 cnrollGOD, the resoarch oamplo was 30, or 35 per cent. In chc oanp e 
xjcro cL-ht nalcG - 26.5 per cent of the sanplc. Averace aco or na.QO in 
sample was 30, females 31. Of the fcmalec, 1*+ wore married, sik oincle, aad 
two did not indicate. Of the nalcG, four were married, three divorcee ane 
one sinQlc. Eisht had collcoe doGrccs, cicht had previous coIIcgc Ci.o lu.,, 

12 had hiGh school diplomas, and t%ro had not conplctod hiQh school. nuci- 
viowc were conducted by tolcphonc and by queGtioEinairCs 

Ei'^htcen people were intcrvict 7 cd by telephone and 22 by qucBulonnalrc (ton were 
duplications, for -a net sample of 30). A copy of the questtonnaire is attached. 
Tclcphono intorviews were open-ended and tonded to run for 20 to jO minutes c^c . 



FltTDIITrq 

1. Reactions to courses and to profeosoro wore both pooitlvo and nccativa. 
Some cnrollQQG praiood their instructors and onpressod oatisf action with tlic 
courGGO they took. A somc^diat larscr perccntaGC, however, were ncGativc. ^onic 
of their coimnentG : 

'•Dropped the Ed course. It was a bore.'' 

''.’3d eoui-sc lias uninUoi-ootlna. but I’ll take free cducasion anyCino. Really 

Want Grad courocG in social work buu not available, 

''Professor was rude and unfair.'' 

"GocioloGy courflc \jaa hard and dull.” 

‘iA man with four kids and. a job can't be o:^cctcd to take as much time 

reading in the library as youno full-time otudentto," 

"Took two cpccch couroco that were not worth the money. The profesoor didn't 

know much and wasn't helpful," 

2. Positive attitudes toward their courses brouGht such co^ents as: 

"psyc course was intcrcotinG and relevant." 

"Course good. Got a "B", want to continuo." 

"Philosophy toacher is good, but I'm falling behind because of work pressurQ,'* 

3. RouGhly one-half of those who signed up for Career Ladder courses dropped 
or failed them. Typical explanations were those: 

"Too much else to do," 



■"Uanted to stay but profosoor said, 



‘You don't belong here'." 
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"Completed theoretical part of computer course. Liked it, but couldn't talie 
progrMroing part because limited computer time was available. Drsappoiatcd, 
but had to drop." 
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E::pcricr4CQ of Enrollcco 

"Too ouch roadin- aGcioncd. Couldn' i: afford library time. Passed two 
couroco but failed one, too rouch (fundaincntal nacro-oconomes) . Counoci- 
lor advised oy tahins it becauso it was the only courDc open, 

"Couldn't set help with Enslish lancuasc, so couldn't keep up." 

4, Uith respect to the Career Ladder Prosram in ocncral - and particularly 
with its adoinlstration, the followlns conments were t pical: 

"fJcicomod the financial help; couldn't have Qonc without it." 

"Adequate suidance not provided. Tlio ochools intimdatc. Guidance ohould 
he off canipUG 5 sot up so people coule tclacc to it, 

"Prosran ohould have better ocrccnino set up to keep out s^ys like me who 
can pay their omi way.” 

"Prosram ohould bo a ocholarship prosram so a suy doesn* t have ro take an 
'F* to set it paid for." 

"Lost $21 on books," 

"Hould like to have more ncotinso with others in the proor«.i, more’ informa- 
tion and fewer rimors shout what'e happenins*" 

"Part-time studanto should be in classec tosether so rhey ,an hold uo a 
slower pace." 

"I think the money should so to help younc people comlns out of hish school 
to so to collosc, not people with jobs who can pay therr o%ni way# 

5. Ill responoo to the question of whether or not the individual would ^rc- 
nriroll in fall 1971, if olisiblo, only tijo out of 30 failed to respond arrirma 

ti%'oly. 



RECOIIIEITDATIOHG 

1. Tlicro should be scrocnins of both Inotructors and students in order that 
suitable matches would take place because. 



a. 



To some students the personal Intorcct shown by the instructor 
critical inportance. 



of 



b. To some students the undcrstandlno of a rooponso of the ira true tors tO 
the student -s lansuaso problem is critical, 

c. To sooo students it is esoential to Qct inotructors i?ho arc particularly 
Sood teachers . 

2 Tlicrc should bo a bottor analysis of student needs and interests; and there 
should be alternatives available outside the IIECUD institutions If requirod to 
natch otudentD* interests. 



3, Kicrc should be a "pass, no record" adjustable system of class sehcduling 
for those students who cannot keep up because their personal schedules cannot 
"O adjusted to the pace of regular classroom assignmciits. 
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"nnciriciicc o '^nrolioco 



■- 



i:- » Thcirc ohould be more fleKibility ir. sclicdulin3 fl.nd/ot noro 
voir i'.iclividuo, lisccl orudy plnno find course c.irrfltiQoricncu • 

13 . Tlicrc ohould bo better intor-collooc cooirdiiiauior., cnGiCi: > 
cr 00 s - cc 1 loQc c ounc c 1 rr.jj . 

6. Tlici'c chould be better tutorin^, and special assli 



Oubnitted by: 
Ed^^in C. Kepler 
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April 1, 1971 

To those persons who were enrolled in college courses under the Model Cities 
Career Ladder Program last falls 

We are now preparing a renewal application for the Career Ladder Prograin. It 
will have a new names HIGHER EDUCTION OPPORTUNITIES PROGRAM. Your answers 
to the questions below will hd^lp us to iitprove on the old program and to get 
the new one funded, 

I have discussed some of these questions witti some of you over the telephone. 
Your eonments have been of great assistance in the preparation of this ques- 
tionnaire. nw I would like to ask all - those I talked with previously and 
tiiosa 1 have not - to please answer the questions below and send them to me 
in "toe enclpsed envelop®. If you have any questions f you can generally reach 
me at 375-2488, Thanks very mu^. 

Bdv?in C-. Kepler 
for HECUS 



Your Hga e - 

Present Address - , — 

Marital status Nuntoer and Age of ^ildren 

Presently Enployed liBiere — — . 

Highest E&ication Attained prior to Caroer Ladder Program^ 

Career Ladder courses Completedi 



College 


Course 


College 


Course 


College 


Course 



Sen 



Grade 

Grade 

Grade 
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Career Ladder Cougses Dropped ; 

College 

College 



Course 



Course 



College 



Course 



If you dropped one or more Career Ladder courses, please list the main reasons i 



In general, what did you think of the gualx^ of the instructiOT you received? 
Did you find Idle work easy or hard? War© toe assi^ments paced too fast, too 
slow, or okay? Have you any other comments on your classroom eKperience 



How and why did you choose -Uie course (courses) 
relate to your work? Or to your career plwis? 



ywi took? How did it (did they) 
Or to your persOTal uiterests? 



Thinking of the Career Ladder Progrian as you observed it, what improvements, if 
aiy, wCTild you nost strwigly recommend? 





Assuining that tixe program is raf\maed (as the Higher 
grattn) and that you are eligible to enroll for courses 
t^sra? wany awiMes? ^That S’^jects or field* 



Education op^rtunities Pro* 
aln# would you want to? 



lyssuming that you do continue with the 
you welcranQ professional guidwice and 




fall# 

no") 



No 



would 



Pidcing Courses wid Planning Education 



aioosing and Preparing for a Career 
CTOing with personal or Family ProbleMS? 

Please es^lain your ^swer to tiiis question 



If the only neople eligible for the program in the future were 
family income was less than $7,000 would you be eligible? 



those whose 



total 



Any other eominents you wish to add? 




Again, th- ,cs for helping us. He'll let you know how the rental application 

fares. Please do not delay in mailing your Miswers back to us. 

o 

ERLC 

hiniifiiifftifffiaaa 



37 



EXHIBIT E 



% 



Report on Survey of Pull-Time Minority Students 
Enrolled at HICUS Mentoer institutions to Inves- 
tigate Probleire They Paco at Those PredominOTtly 
White Centers of Higher Education 

TOie coitplaint voiced most frequently by students at all levels fraa all tiie institu- 
tions was against eomiseling. No student interviwed was genmnely satisfie.d with 
counseling services. Most students emphatically stated that for all practical pur- 
poses coTBiseling at HlCUS meniber institution canpuses does not exist. 

Better ^d more aggressiT'e counseling from tiie outset, students comnented, |' 70 uld ease 
the adjustnent problem. Students found they needed someone they could ^’rap" to ^out 
situations they v/ere confronted with daily, inside and outside the classro^. 

Inside ■ttie olassroom students found themselves t^ing < fses they did not have suf - 
ficient background preparation to often students were overloaded in areas they 

were we^ in or in courses where the reading was simply 'too sophisticated. 



Cantus aetivities could have helped alleviate adjustment problems had toey been geared 
more to minori^ students, who concluded that toey were structured to meet the needs 
of %*ite students thus alienating Blacks and Puerto Ricans who found themselves left 

out for the most part. 

In general, the canpuses tended not to relate to minority students and, therefore, 
those vrti© had less tham a better- th^-average academic background, or who were not 
academically gifted, ^sre almost certainly doomed to failure. Paeul-^ mestoers who 
carried heavy eourse loads and also served as advisors found little time to serve or 
assist "Special cases" on an individual basis. 

Evidently, what aamest all minoril^ students were asking for was nore individualized 
attention and assist«ice to help solve ttieir problems Mid answer their needs. 

Attached is a chart which attenpts to outline in more detail the problem areas stu- 
dents were responding to. 
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Feelings Es^ressed byi Freshmen, 

1, Activities 

a. Social offerings are 
structured to meet the 

needs of white students x 

b. Need for more Black- 

oriented cultural programs x 

e. Alienation results when 
Blacks or Puerto Ricans are 
not effectively included in 
canfsus activities x 

2. Adlustment to the Institution 

a. Life at a predominantly white 

institution is vastly different 
to what disadvantagad minority 
students are accustoiMd to x 

b. Adjusting to university life 
is a very ^allenging ordeal 

c. Cold atmosphere in Uie dorms, 

alienation often results and 
minority students prefer like 
roomnates x 

d. Low caliber students are 
atod-tted who have no intellec- 
tual aspirations and do not care 
to either discuss class work or 
oUier intellectual pursuits inside 

outside the classroom 

e. Very few, if any, places con- 
ducive to study j study rooRB are 
sterile 

f. Information services, where 

they enist, are not effective — 
studen'to find it difficult locating 
services ttey need x 

g. Minority raenbers serving as re- 
sidence hall counselors could 
help alleviate some adjusttnent 
pr^lQiiB tiiere x 



Sophonores 



K 



X 



X 



X 



K 



X 



X 



Juniors 



X 



X 



X 



X 



X 



X 



X 



X 



X 




Seniors 



X 



X 



X 



X 



X 



X 



X 



X 



X 



X 
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Froshmen Sophomoyea Juniors 



Curriculum 

a. Courses do not relate to minority x 
es^erience. Blacks and Puerto Ricans 

are either subjugated or left out all 
together 

b. Courses are irrelevant in general x 

c. Need a Spanish major (Sacred Heart) 
Counseling 



a. Little to none available x 

b. By the time students are called x 

in it is alreac^ too late 

c. Poor program advising x 

d. Advisors are not familiar with 

students ' backgrounds x 

e. Advisors too often are not know- 

ledgeable beyond their cwn parti- 
cular departments x 

f. Counseling should be more 
aggressive and go out to the students 

when necessary x 



g. Should be more career counseling 
and placement service 

h. Counselors nor admsors show any 

genuine sincerity or care x 

1. Advisors should be more knowl^dge- 
^le aJMUt scheduling. It often 
collides with work hours or travel, 
where conanuters are concerned x 

Faculty 

a. Were intolerant of special needs x 

of some students and treated 
impersonally 

b. Some profeisors have tendencies x 

that are inclined to racist overtones 



X 



X 



X 



X 



X X 

X 



X 



X 



X 



X 



X 



X 



X 



X 



X 



X 



X 



X 



X 



X 



X 



c. Over-^undutce of poor instructors x 

though not all departoients are guil^ 



d. Poor conmnmication between 
teaehera and students 



X 




X 



X 



X 



Seniors 



X 

X 

X 

X 

X 

X 

X 



X 

X 

X 

X 

X 

X 

X 
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Papulty, cont'd 

0. Should ba more contact witii 
instructors outside the classroom 

f, ^lore individual attantion should 
b© given to students vyith disad 



Freshmen 



Sophomores Juniors Seniors 

V X K 



Financial hid 

a. Needs a special consultant with 
direct es^erience with tiie problems 
of disadvantaged students t or students 
with disadvantaged backgrounds. That 
is# someone with a similar background 
should be avails la to the financial 
aid office 

b. Special consideration should be 
given to students who must work 



Other 



or 



of equipment in the 
lent and psychology 



a. 

ed 



b. Tutoring should be more readily 
avadlitole - paid qualified instructors 
or capable peers should tutor 

c. Classes should have a better racial 
miicture wherever possible so that peers 
can collaborate on the course natorial 

d. liate registration for Frosh usually 
leaves no course selection 

e* Minori^ students# botii Black and 
Puerto Rican have troitole relating to 
white students whose backgrounds show 
signs of cultural isolation (segregation) 



f. Remedial English should be 



g, Mministrators are too inpersonal 
where students are c^cemed 

h. More pr^rams geared to bring 
mincnty students togetiier should be 



i. Information on teadiers should be 
made available before registration 



ERIC 

hiaifiiifftaiTiaaa 
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Students in the HECUS Institutions Coalition 



F airfield University 
David Collins 
Glenn Kenny 
Serena Moor© 

Sacred Heart University 
Albert Ayala 
Bemice Carter 
Rhin<ihart ^r^n 
James Holland 
Denise Kelly 
Ter^ Miller 
Mary Ann Weston 



Hoy atonic Conmunitv College 
Joseph Langs twi 
Fred Moses 
Beryl Payne 

f 

univeraitv of Bridgeport 
Denise Lyken 
Jerome Roberts 
Lois Rush 
Mildred Tuck 
Millega Tyson 



S\^mltted by: 

Sidney Buxton 

ERIC house ; 

I 

tlEC 81971 

on Adult Education 
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